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A New Understanding of Self: The Role of
Affect, State of Mind, Self-Understanding,
and Intrinsic Motivation
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ABSTRACT. Theories of motivation have evolved from early need or drive theories
toward a resurgent interest in recognizing the role of a higher or ‘“‘true’’ self in
motivation. This article reviews principles of intrinsic motivation, derived from a
new paradigm, that provide a heuristically wseful, practical definition of self. They
also provide guidelines that clarify the role of affective feedback, states of mind, and
cognition in accessing a higher self-as-agent in our day-to-day lives. These principles
provide a description of this higher self as a source of intrinsic motivation that is less
stressful, more natural, and less forced than conditioned states of motivation that
are connected to self-concept. A clear distinction is made between molivation from
conditioned psychogenic needs and a1 more natural state of intrinsic motivation. A
more intrinsic, self-regnlated state of motivation derives from the higher, metacog-
nitive self-as-agent. Case examples and vuicome data from pilot programs based on
these principles are presented,

EARLY THEORIES of motivation were derived from the initial assump-
tions of Freud and others of his day who linked motivation to basic drives
for personal survival, or to what Freud had seen as the basic psychic forces
that determined personality—the id, cgo, and superego (McCombs, 1991).
Most of these early motivational theories assumed that people were moti-
vated either by drives to meet basic biological needs (sex, hunger, physical
comfort) or by psychosocial drives for dominance, achievement, prestige,
recognition, and so on. In these models, the primary source of motivation
was personal and centered around satisfying ego needs related to one’s self-
image or self-concept (Herzberg, 1968; Maslow, 1970 Murray, 1954, 1959).

New Findings Regarding the Source of Motivation

More current research, stemming from primary prevention research
demonstration grants at the University of Oregon in the late 1970s, followed
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